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Introduction

In the third grade program, language arts, social studies, and special subjects are centered around a Central Theme which changes throughout the year.  In the fall, we study monarch butterflies, and use them as a vehicle to discuss US geography as we follow the migration path of our butterflies.  Other central themes during the year are tied to American history, and cover periods of great change in our nation.  We discuss the Wright Brothers and the invention of flight, Lewis and Clark and the exploration of a continent, Ellis Island and the meaning of being and American, and the story of the Revolutionary War in Boston.

Third graders are just beginning to think critically about history, and to discuss the causes of conflict.  As we present the war and its local significance though literature and visits to local historical sights, we focus on the question of loyalty.  What does it mean to be loyal to a government, to your family, to your home?  Can you be loyal to more than one person or group at a time?  What happens when those loyalties come in to conflict?  To explore these ideas, third graders will take on the identity of someone from the American colonial period and through reading, journaling, letter writing, and debate, will try to discovery the ties of loyalty faced by these people. 

In social studies, students will combine a series of field trips to Colonial and Revolutionary sites in the Boston area with a study of mapping skills and timelining.  We will prepare for these trips by creating various types of area maps and by creating a hallway sized timeline of the period.  Armed with this knowledge, students will become our guides on these trips, helping them to understand the local connection to this part of history.

The culminating performance for this unit will be a student created video production.  After discussing the role of journalists and the media in units earlier in the year, and exposure to an ongoing current events curriculum, third graders assume the role of broadcast journalists and create a news broadcast, recapping the events of the war.

Essential Question and Outcomes

During the American Revolutionary War, many people chose sides.  What factors can influence people’s loyalties?  

Social Studies outcomes:

Students will be familiar with key events of the Colonial and Revolutionary periods.  They will understand the significance of local sites and key Massachusetts historical figures.  Students will be comfortable with appropriate mapping skills and able to apply those skills to the Revolutionary period.  Students will understand how to use this information to explain the viewpoints of people from varying groups – loyalists, revolutionaries, etc.

Literature outcomes:

Students will understand how to identify facts and ideas from non-fiction and historical fiction about the Colonial and Revolutionary periods.  Students will understand how to use factual information to persuade, and will be familiar with the persuasive writing genre.  Students will understand the use of multimedia as a form of communication.  Using these new skills, students will understand the use of communication and persuasion during the Colonial and Revolutionary periods, and understand how communication can influence loyalty.

Technology outcomes:

Students will understand the role of technology in communication, through web, writing, and multimedia.

Standards Alignment

All standards from http://www.doe.mass.edu/frameworks/current.html
Social Studies:

3.5   Explain important political, economic, and military developments leading to and during the American Revolution. (H, C) A. the growth of towns and cities in Massachusetts before the Revolution B. the Boston Tea Party C. the beginning of the Revolution at Lexington and Concord D. the Battle of Bunker Hill E. Revolutionary leaders such as John Adams, Samuel Adams, John Hancock, and Paul Revere

· All literature activities

· Web research

· Group timeline activity

3.7 After reading a biography of a person from Massachusetts in one of the following categories, summarize the person’s life and achievements. (H, C) A. science and technology (e.g., Alexander Graham Bell, Nathaniel Bowditch, Robert B. the arts (e.g., Henry Adams, Louisa May Alcott, John Singleton Copley, Emily Dickinson, Ralph Waldo Emerson, Theodore Geisel, Nathaniel Hawthorne, Oliver Wendell Holmes, Frederick Law Olmsted, Norman Rockwell, Henry David Thoreau, C. business (e.g., William Filene, Amos Lawrence, Francis Cabot Lowell, An Wang); D. education, journalism, and health (e.g., Clara Barton, Horace Mann, William Monroe Trotter) E. political leadership (e.g., John Adams, John Quincy Adams, Susan B. Anthony, Edward Brooke, Benjamin Franklin, John F. Kennedy, Paul Revere)

· Journal prompt after reading Mr. Revere and I.

3.9 Identify historic buildings, monuments, or sites in the area and explain their purpose and significance. (H, C)

· Site visits and trip logs

C&S 4 Use cardinal directions, map scales, legends, and titles to locate places on contemporary maps of New England, Massachusetts, and the local community. (G) 

· Map project

English/Language Arts:

2 Students will pose questions, listen to the ideas of others, and contribute their own information or ideas in group discussions or interviews in order to acquire and contributing new knowledge.

· Group book discussions

· Debate

· Group video projects

8 Students will identify the basic facts and main ideas in a text and use them as the basis for interpretation.

· Group book discussions

· Persuasive letter writing

20 Students will write for different audiences and purposes.

· Letter writing

· Journaling

· Script writing

27 Students will design and create coherent media productions (audio, video, television, multimedia, Internet, emerging technologies) with a clear controlling idea, adequate detail, and appropriate consideration of audience, purpose, and medium.

· Video project

Technology:

1.4 Explore basic formatting features of a word processing program (at

teacher’s discretion).

· Letter writing

1.7 Collaborate with classmates to use teacher-selected Web sites.

· Webquest research activity

3.4 Collaborate with classmates and teacher in creating a multimedia

presentation to communicate learning with others.

· Video project

Scheduling Overview

Literature: 4 90 minute periods weekly

Social Studies: 2 90 minute periods weekly

Technology: 2 45 minute periods weekly

	
	Literature
	Social Studies
	Technology

	Week 1
	Mr. Revere and I

Loyalty Discussion
	Group Timeline
	Webquest

	Week 2
	Mr. Revere and I

Persuasive Letters
	Group Timeline
	Letter Writing

	Week 3
	If You Lived in Colonial Times

Video scripting
	Video Scripting

Site Visits

Trip Evaluations
	Video Skills

	Week 4
	The Courage of Sarah Noble

Debate
	Map Project

Site Visits

Trip Evaluations
	Video Recording

	Week 5
	Can’t You Make Them Behave King George?
	Map Project

Site Visits

Trip Evaluations
	Video Recording

	Week 6
	Why Don’t You Get a Horse, Sam Adams?
	Discussions on loyalty

Preparation for assembly

Sharing Trip Evaluations
	Video Production


Performance Assessments
Performance Assessment: Persuasive Letter Writing 

	Goal
	To persuade the Continental Congress to side with your views on independence for the American colonies.

	Role
	You are a resident of the Massachusetts Bay Colony, with a specific personal history.  You will need to take your background, family ties, and occupation into consideration as you write your letter.

	Audience
	You will direct your letter to the Continental Congress.  As a class, we will read the letters and try to decide what vote would best represent our group.

	Situation
	It is 1776 and you have one last chance to send a letter to your representatives in Philadelphia.  

	Product
	A final draft of a letter, ready to be read to the Congress.  The letter must have use evidence to support your argument.  You can gather your evidence from our class reading, your independent reading, your Internet research, or other sources.

	Standards
	ELA 20

SS 3.5

Tech 1.4


The letter writing assignment occurs early in the American Revolution unit during the Language Arts block.  Having finished Mr. Revere and I, we will discuss loyalty, and how the main character came to shift his loyalties from the British to the Americans.  Next, students will draw cards containing a role – an occupation, a family background, an income, etc. and we will brainstorm which side(s) a person in that role might have felt loyal to and why.  Using this brainstorming exercise and some of the historical evidence recorded in our Social Studies journals, students will produce a rough draft of a letter from their character to the Continental Congress.  The rough draft will be revised by the student after peer editing and teacher conferencing and the final draft will be created in a word processing program during technology blocks.  As a class, we will listen to all of the letters and discuss how we could cast a vote to represent all these different voices. 

Performance Assessment: Map Project 

	Goal
	To show visitors to the Grade Three museum the locations of local Revolutionary War historical sites.

	Role
	You are a curator at the Grade Three museum.

	Audience
	The museum exhibit will be visited by other students in the building, parents and teachers.

	Situation
	We will be displaying photos and other information about our field trips in the exhibit space in the front lobby.  We need to help people understand where these places are by displaying maps.

	Product
	A map, ready for display.

	Standards
	SS 4


The map assignment occurs midway through the Revolutionary War unit during the Social Studies block.  After learning about kinds of maps and their uses in an earlier unit, students will independently create a map to show the locations of our field trip sites and explains the significance of these sites.  Several group activities will help students understand the scale of a Boston area map, and we will meet as a group during this project to brainstorm ideas together and to help individuals solve problems with their planned maps.

Performance Assessment: Video Project  (culminating performance)

	Goal
	To collaboratively produce a video documentary about the revolutionary war.

	Role
	You are television news producers.  

	Audience
	Early American citizens, just after the end of the war.  (For this project, we will imagine that we can reach back in time and allow our viewers to watch this one television show)

	Situation
	Now that the war is over, your news show wants to recap events leading up to the war and highlights of the war for its viewers.  You may use footage from sites we have visited, interviews with local citizens and historical figures, maps, charts, and any other resources from this unit.

	Product
	An thirty minute long news show format recap of the war.

	Standards
	SS 3.5, 3.9

ELA 2, 20, 27

Tech 3.4


The culminating performance for this unit will be a video recap of the time period being studied.  For the purposes of the project, we will imagine a 1700’s audience capable of watching our broadcast (which will also be shown to an all lower-school assembly).  All three subject areas in this multi-disciplinary unit will be involved in this project.  Mid-way through the unit, students will begin to use language arts time to work on the script and social studies time to determine the elements needed for the project, as well as to brainstorm facts and information for the project.  In technology, video recording and editing skills will be practiced, and students will assist in recording video footage of the site visit field trips throughout the unit.

During the last two weeks of the unit, students will work in small groups to record and edit portions of the video.  With teacher assistance, students will work as cameramen, actors, directors, writers, and editors.  Students will use iMovie to sequence clips, and add still images (maps from the map project, photographs, charts, etc.) to complete the project.

Rubrics and Evaluation Tools

Assessment Tool for Letter Writing

Author’s Name:

Reviewer’s Name:

Peer Editing Checklist for Persuasive Writing

· Is the letter addressed correctly?

· Does the letter tell you enough about the writer to understand their perspective?

· Does the letter clearly explain the writer’s position?

· Are all the arguments supported by facts?

· Is the letter closed correctly?

· Do all the sentences in the letter start with capital letters?

· Are all the green-line words in the letter spelled correctly?

Map Project Rubric

	
	Below Expectations (1)
	Meets Expectations (2)
	Above Expectations (3)

	Sites
	Not all sites visited are displayed on the map.
	All sites visited are displayed on the map.
	All sites visited are displayed on the map along with information about their significance.

	Scale
	Map is not to any scale, or scale is not displayed.
	A scale is displayed on the map and the scale chosen makes sense for the area portrayed. 
	The map is drawn to an exact scale, which is displayed on the map.

	Key
	No symbols are used on the map, or symbols used are not listed in a key.
	At least three map symbols are used, and their meanings are explained in a key.
	More than three map symbols are used, their meanings are explained in a key, and all symbols used contribute to the map’s readability.

	Type 
	Map is incomplete, or it is unclear which type of map is being attempted.
	The map is a type studied in class (physical, political, etc).
	Meets all criteria for (2) and the student can explain and defend their choice.

	Other Information
	No information beyond the location of the sites is conveyed by the map.
	The map contains at least one of the following: details about a site, locations of other major landmarks, historical routes, modern routes, or town borders and the student can explain why they chose to convey this information.
	The map contains more than one of the elements listed in (2) and the elements create a cohesive whole.

	Independent Work
	Student could not complete the assignment independently.
	Student made an attempt to solve problems as they arose using classroom resources, and required moderate assistance from classroom adults.
	Student solved most problems independently, using classroom adults to confirm facts and point her towards other resources.


Video Project Rubric (Group Assessment)

	
	Below Expectations (1)
	Meets Expectations (2)
	Above Expectations (3)

	Script
	
	
	

	Video agreement with script
	Script is non-existent or is unrelated to final video product.
	Basic elements from the script are contained in the video.
	Few major changes from the script were made.

	Writing
	Script is non-existent, or contains so many errors it is unreadable.
	Script is clearly readable, green-line words are spelled correctly, and the speaker of each line is identified.
	Script contains all attributes of (2) and  contains few other spelling or grammatical errors and follows the writing conventions of a script.

	Overall
	Script is non-existent or does not provide enough information for the group to film the video.
	Script presents information in a logical order and clear manner.
	Script contains all attributes of (2) and does so in an engaging manner.

	Research
	
	
	

	Facts
	Video segment is not based on facts, research notebook is incomplete.
	Video segment is based on facts, information used is included in research notebook.
	Video segment is based on well chosen facts; information in research notebook goes beyond information presented in class.

	Selection
	No information is presented, or facts seem to be chosen at random.
	Most facts used in the video segment relate to the theme of the segment.
	Many facts are presented during the segment and all facts presented make the point of the presentation stronger.

	Video
	
	
	

	Length
	Segment is unfinished, less than a minute in length, or more than five minutes in length.
	Segment is complete and between one and five minutes in length.
	Segment is complete and is very close to three minutes in length.

	Filming
	Segment is unfinished, or camera was used incorrectly.
	Students followed rules for camera use and the segment can be viewed without major technical distractions.
	All aspects of (2) and videotaping is clear and helps convey the point of the segment.

	Visuals
	No visuals are used, or visuals used do not relate to the segment.
	At least one visual (this can be the project from the map assignment) is used in context.
	Multiple visuals are used to strengthen the segment.

	Editing
	Segment is unfinished, finished but unedited, or contains so many visual effects from over-editing that it cannot be understood.
	Using iMovie, multiple film clips have been combined, there are transitions between clips as appropriate, and on screen text is used to convey information.
	All aspects of (2) and editing has added elements that clearly strengthen the message of the segment.


Video Project Rubric (Individual Assessment)

	
	Below Expectations
	Meets Expectations
	Above Expectations

	Participation
	Student did not contribute to group effort.
	Student made an equal contribution to the group.
	Student showed exceptional leadership or compromise skills.


Lesson Plans

Revolutionary War Unit – Introduction (Literature)

Grade: 3

Date: First day of unit

	Curriculum tie-in
	Central Theme – Revolutionary War

	Plan
	Before class -  

	
	Mini-lesson - Ask students to think of a time when they felt loyal to someone or something.  Take a few examples to the entire class and then give students a moment to share their example with their table.  Ask students if all of these examples were times when it was easy to decide who or what to be loyal to.  Ask the students to think about history for a moment – can they think of times when people had to decide hard things about loyalty (students may need help connecting to recent study of Pilgrims who had to decide to leave their homes)

	
	Reading – Read the first chapter of Mr. Revere and I aloud to students. After reading, distribute copies of the text to children and have them look for clues in the text of the first chapter that help them predict what will happen.  Start a prediction chart on the wall. 

	
	Journaling – In their journals, ask students to write about or draw their example of a time when they felt loyal to something. 

	
	Home Reading – During journal time, students meet independently with teachers to select their first Revolution themed home reading book.

	Lesson assessment
	


Video Editing – An Introduction (Technology)
Grade: 3

Date: Revolutionary War Unit, Week 3

	Technology skills
	iMovie Basics

	
	

	
	

	Curriculum tie-in
	Central Theme – Revolutionary War

	Required prior knowledge
	Basics: keyboard, mouse, saving and opening files

	
	Video Camera usage (prior lesson)

	
	Cut and paste, cropping photos (earlier in the year)

	Plan
	Before class -  Upload video from cameras (recorded by students, prior lesson) to the Grade 3 folder on the network.  Create chart with steps for editing a video clip and display in the lab.

	
	Mini-lesson – 15 minutes.  Computer lab meeting area.

Ask students to help everyone remember what we did last time.  Model copying the video files to the computer on the projector and watch video clips with students.  Brainstorm – how might we be able to make these movies better?

Model opening the file in iMovie and cropping it into clips.  Have student volunteers rearrange the clips to change the sequence of events.  Have students guess the function of the transition and text buttons and model their use.  Explain the plan for today’s work time.

	
	Work period – 25 minutes.  Students at individual computers.  Walk students though opening video clips as a group.  Read the poster of the steps in video editing aloud together, and then permit students to work independently at reordering the video and adding transitions and text.  Classroom teacher and upper school student also available to help students.



	
	Recap – 5 minutes.  Have students save work, log out, and return to the meeting area.  Ask for feedback from students – what do they feel comfortable doing?  What else do we need to practice to make a TV news show?  Did anyone learn a trick today that they’d like to share?

	
	

	Student product
	In-progress video clip showing the steps to make a sandwich.  Steps (recorded out of order in a previous class) should now be in order, and students should be beginning to add subtitles with recipe steps and transitions between clips.

	Lesson assessment
	


Revolutionary War Unit – Conclusion (Social Studies)

Grade: 3

Date: Last day of unit

	Curriculum tie-in
	Central Theme – Revolutionary War

	 Plan
	Before class -  

	
	Mini-lesson - Explain to students that now that we have become experts on the Revolutionary War, we are going to build our exhibit for the Third Grade museum.  Ask students to help make a list of products we have to display – they should think of timelines, maps, trip photos, books and other classroom resources, letters, the movie, and journals excerpts from their journals.  Allow students to determine a method of displaying some work from everyone in the available space (have student names in a jar ready).

	
	Activity – Ask students to work as a group to display the artifacts.  Once the display has been created, ask students to walk through it as if they had not studied the Revolutionary war.  What questions might they have?

	
	Activity – Students individually create one more visual for the display, in question and answer form.  Remind students that they are now the school experts on the Revolutionary war, and that the information they share should help the younger children start to think about some of our ‘big questions’ as well as getting them interested in the topic.  Share all questions and answers with the group and add them to the display.  

	
	

	Lesson assessment
	


Adaptations for Special Needs

Literature

The literature program is tailored to the individual student.  A small number of books will be read together, as a class.  Most of these books will be read aloud, during the daily read-aloud time.  Extra support with comprehension and writing will be available from the classroom teacher and resource teachers.
Each student will also read at least four independent books during the unit, during literature time and at home.  Students will work individually with the classroom teacher and librarian to ensure that book selections match student reading level, provide exposure to a variety of genres – historical fiction, non-fiction, etc, and are interesting to the individual.  Through scheduled dialogues with teachers and a home reading journal, individual reading progress will be monitored and guided.

Social Studies

The social studies map project during the Boston unit is one of the first independent projects during the third grade year, and planning skills are actively taught as a part of this process.  Students requiring more assistance with spatial skills will work with a resource teacher during the process of planning their maps.  Students who are ready for a larger challenge will be encouraged to research types of maps and to try to go beyond the mapping skills practiced as a group.
Technology

The third grade technology program compliments classroom activities and gives students an additional method of demonstrating proficiency.  Although basic technology skills are taught to the group, individual and small group projects are the basis of most of the time spent in the computer lab.  These projects are tied to work going on in the classroom (in this unit, computer periods are spent on web research, word processing, and the video project) and are open ended and adaptable to the needs of individuals.  Extra time with the computers and adult assistance during central theme blocks is available to students who can benefit from additional work with computerized graphical organizers, internet resources and word processing.
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 Appendix A – Worksheets
This section contains the worksheets used in the Understanding By Design approach to curriculum design.  All the material contained on these worksheets appears in the main document, but is included here to document the design process.
